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Introduction
The 2017 Learning and Teaching Forum, Educational Excellence: Transforming Futures, will explore
how the UNSW community is shaping the future of higher education through engagement with the
strategic priority of educational excellence.
The Forum aims to do this by bringing together students, teaching and professional staff to explore
and engage with three of the domains of the Scientia Education Experience:
• Inspired Learning Through Inspiring Teaching
• Communities
• Feedback and Dialogue
The Scientia Education Experience (SEE) is designed to facilitate and guide improvements to the total
learning experiences of students at UNSW in line with the educational aspects of the UNSW 2025
Strategy.
This publication brings together the posters presented at the Educational Excellence: Transforming
Futures Forum, 1 November 2017. Together they provide examples of how individuals and groups at
UNSW have inspired students in a diverse range of contexts, to enhance learning and teaching.
I commend these to you.

Professor Geoff Crisp
Pro-Vice-Chancellor (Education)

PVC (E) Portfolio

2017 Learning & Teaching Forum
As part of the 2017 Learning and Teaching Forum, staff were invited to develop a
poster around the theme Educational Excellence: Transforming Futures. The
posters will be on display at the Forum on 1 November, 2017 and are contained
within this publication.
Foci for posters were to relate to one of the three domains of the Scientia Educational
Experience: Inspired Learning through Inspiring Teaching, Communities or Feedback
and Dialogue. The fourth domain, Being Digital, will be the subject of pre-Forum
workshops on 31 October.
Criteria for Poster Presentations:
• The poster should be designed to provoke discussion but only needs to focus on
one aspect of your teaching practice
• The poster should be visually appealing
• The poster should ideally include the voices of students e.g. student feedback
• The poster should be of appropriate publication quality for inclusion in the
booklet, including appropriate referencing
• The size of the poster is A1
• The text should be easily read from a distance of 1.5–2 metres
• The poster can be an electronic or multimedia presentation
Visit the forum webpage for further details about the 2017 Learning and Teaching
Forum: teaching.unsw.edu.au/forum17
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HDR Communities of Practice: A new learning
model for research students
Chihiro Thomson, Takuya Kojima
School of Humanities and Languages
This poster showcases the HDR community of practice (CoP) based at UNSW which functions as
a key learning and researching hub of humanities postgraduate students and their supervisors at
universities in Sydney, Japan and Taiwan, in Japanese studies. Drawing on the Scientia Education
Experience (SEE) as a part of UNSW the 2025 Strategic Plan, UNSW strives to make improvements
in the total learning experience of students. One of the key concepts of SEE is “communities” where
both students and staff have opportunities to belong and contribute internally and externally to
UNSW. The study group is a fine example of a well-functioning inter-institutional and interdisciplinary
community for students, staff and alumni, which addresses the all too common issue of isolation, other
difficulties and the dissatisfaction of humanities HDR students.
Our study group is unique firstly due to the successful practical application of CoP. CoP’s are defined
as “groups of people who share a concern or a passion for something they do and learn how to do it
better as they interact regularly” (Wenger, 2015). The study group members come together under the
CoP’s three key components: the “domain” is to pursue the successful completion of their theses and
the dissemination of their work through publications and presentations; the “community” is a place
for regular discussions of their research practices; the “practices” offer opportunities to report weekly
progress, discuss drafts, articles and thesis chapters, and present their goals for the following week.
Through such intellectual exchanges, they familiarise themselves with each other and their research,
which nurtures mutual accountabilities, respect and responsibilities resulting in greater contributions.
Another unique feature of the study group derives from its membership. The group brings together
members with diverse levels of research experiences, from novice research students and graduates
to experienced scholars. This generational encounter maximises the quality of research students’
learning by providing opportunities for novices to learn how to conduct their research from the
experienced and for the experienced to learn to mentor them. Additionally, although the study group
was co-established by Professor Thomson and her supervisees, the current membership comes from
8 universities worldwide and a governmental institution of Japan in Sydney. This enables sharing of
wider varieties of information regarding publications, conferences and professional development,
and exchanges from more interdisciplinary perspectives. Now, members actively write joint-articles,
form panels for conferences, run projects, and organise workshops regardless of disciplinary and
institutional boundaries.
Creation and development of more study groups would have significant potential to further UNSW’s
excellence in providing healthy and enthusiastic communities of practice where research students,
scholars and alumni belong, and can contribute to.
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HDR Communities of Practice :
A New Learning Model for Research Students
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review draft chapters; Practicerun presentations….
Share information and
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(Wenger 2015)
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Careers

“These regular
gatherings serve as a
rare opportunity for us to
establish a solid network
with other research
students outside our
affiliation.”
“Without this supporting
PhD candidate
Supervisor
community, I would have
not been able to complete
my research degree
successfully,
confidently
“Thru observing more
and, very importantly,
advanced students in the
happily. ”
weekly meeting, I gained
MA graduate
insights into what it was to
become a researcher. ”
MA candidate
Chihiro Thomson, Takuya Kojima
School of Humanities and Languages
UNSW Arts and Social Sciences
Late stage
PhD student

Blended Transactional Learning: A sustainable
feedback model for developing teaching
capabilities of sessional staff
Louise Lutze-Mann¹, Nirmani Wijenayake Gamachchige¹, Lucy Jo¹, Kyle Thomson¹,
John Wilson¹, Vivian Yeung¹, Dean Lovett¹, Kim Snepvangers²
¹School of Biotechnology and Biomolecular Sciences, ²Art and Design
Sessional staff are frequently an institution’s direct interface with students and as such are a key demographic
of university educators. They require training and support to deliver quality educational outcomes for our
students. Consequently, we have been working on a SEIF 2 project to create a blended physical and online
program for the technology-enhanced development and support of our sessional staff. This program combines
innovative mixed media educational modules, a peer-driven support forum, and face-to-face workshops to
provide a comprehensive training and support package for staff. This should lead to the development of learning
communities for the next generation of UNSW educators and improve the educational experience of students.
The overall deliverable from this project will enable the production of an integrated fully developed suite of virtual
and face-to-face resources for inducting, training and supporting sessional staff. The program has potential
to serve as a scalable pilot for an adaptive, cross-institutional education and support platform. The integrated
feedback and background data capture/analysis aspects of this program are aimed at providing ongoing dynamic
program refinement, and may support further program design.
The program involves:
The development of an online platform for peer-directed learning, support and discussion has involved
the adaptation of an existing secure e-resource platform (Moodle) to host a discussion forum with privacy and
confidence in anonymous peer-to-peer communication, allowing uninhibited development of critical thinking
and problem solving in peer based teaching scenarios. The discussion forum will form a critical tool in the selfassessment of the project as a whole. Background data collection/analysis and passive moderation will provide
the opportunity for educators to identify critical fields/areas for improvement, allow pre-emptive development of
formalised education material to improve outcomes related to the teaching, development, consistency and support
of sessional staff.
The production of animations to showcase ‘typical’ interactions between staff and students are being/were
developed following two student/staff focus groups. These are designed to distil ‘typical’ teaching scenarios,
organised around teaching capabilities, consistency in grading, quality of feedback, diversity awareness,
communication skills, and professional development skills - to enable scenarios to be tailorable for meaningful
applications across Schools.
Professional development workshops to increase the skills and overall well-being of sessional staff members.
Special guest speakers from different areas of the university were invited to provide insight on specific topics such
as Cultural Diversity, Stress and Anxiety (mental health awareness), LGBTIQ and Student Engagement. This will
ensure that the sessional staff are equipped with knowledge and insight which can provide students with the best
learning experience.
The development of an interactive resource using the Smart Sparrow Adaptive eLearning Platform to gather
feedback on the sessional staff teaching during Weeks 6 and 12 of the semester. All the details of the survey
will be confidential; known only to the staff member and the course coordinator. This will provide sessional staff
with sufficient time to reflect and improve their performance during the semester thereby improving student
experience.
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Sessional staff are frequently an institution’s direct interface with students and as such are a key
demographic of university educators. They require training and support to deliver quality education
outcomes to students. As part of a SEIF 2 project, we are developing a blended program to direct
and support the professional development of sessional staff.

Initial workshop to introduce peers, provide elements
on good teaching practice and HSE training.

Induction
Training
Peer-directed learning and
continuous support, helping to
build a community of practice.

Moodle site
with peer
discussion
forum

Smart Sparrow adaptive
lessons containing
animations that showcase
commonly encountered
educational issues.

Scenario-based
animations

Continuous feedback from
students for self reflection
and improvement to
enhance student learning.

Targeted
feedback

Professional
Development
Workshops

Regular workshops on
topics such as diversity
awareness, academic
integrity, mental health,
and marking.

Louise Lutze-Mann, Kim Snepvangers, Nirmani Wijenayake Gamachchige, Lucy Jo,
Kyle Thomson, John Wilson, Vivian Yeung, Dean Lovett
School of Biotechnology and Biomolecular Sciences, Faculty of Science
Faculty of Art and Design

Unplugged game-play motivates the study of
ethics
Stefanie Brown, Rhett Evans, Iain Skinner
School of Electrical Engineering and Telecommunications
Engineering, like many professional disciplines, requires students to study ethics. This often presents
a motivational challenge. In the course ELEC4122 we successfully use a market simulation game to
provide this motivation. The original intent was to have students explore the context of innovation,
while setting expectations about collaboration and fun, but we found that actual play helps motivates
ethics, too. It became clear that some did not "play in the right spirit." So we changed the written
reflection, and now students think explicitly about preventing unethical behaviour.
The game involves making, accrediting and then trading paper shapes and is played in a 2-hr class
with 45 to 50 students working in teams of random size, each with conflicting goals. Most make paper
shapes, requiring them to be inventive, to maximise the number of shapes and minimise production
time. A few others have other specified roles, simulating the engineering context. For example,
some have the role of certifying that shapes are of prescribed standard. We have played this over
50 times and each play is subtly distinct. Nevertheless, it is all there: innovation, mass-production,
communication, regulation, team dysfunction, bribery, theft, cronyism, apathy and even bankruptcy.
Following the game, students engage in a discussion considering contextual influences on the teams'
respective strategies, followed by individual writing that explores any "unethical" behaviour. Answers
to the latter usually focus on the work of the regulators who must make judgements (as professionals
do) about shapes meeting the standard. They control the play and determine others’ success or
failure. Reflecting on this, one regulator observed, “You feel the pressure to let it through, even when
you know it is not good enough."
Negotiating face-to-face adds emotion, even empathy, to a decision. Others often say words like, "We
need a regulator for the regulators" or "The teacher should prevent unethical acts." Both propositions
don't reflect the reality of professional autonomy. Such observations prove an invaluable starting point
in the following lecture which introduces professional ethics.
The activity also confirms that "all we really need to know we learn in kindergarten."
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“A spoonful of sugar helps the medicine go down.”
- Mary Poppins

Unplugged game-play motivates the study of ethics
Engineering requires students to study ethics.
This presents a motivational challenge. In
ELEC4122 we successfully use a market
simulation game to provide this motivation. The
original intent was two-fold:
• have students explore the context of innovation
• set expectations about collaboration and fun
But we found that it motivates ethics, too.

Make
Students said,
• Impose an additional party to oversee compliance.
• Punishment for unethical behaviour can be
introduced.
• Someone that oversees all play to ensure nobody is
cheating.
• You feel the pressure to let it through, even when
you know it’s not good enough.
• [He] just wanted us to have fun while we learned
something.

Make

The game involves making, accrediting and then
trading paper shapes. It is played in a 2-hr class,
with 45 to 50 students working in teams with
conflicting goals.
Following the game, students engage in reflection
exercises: discussion of contextual influences on
the teams’ respective strategies, followed by
individual writing that explores any ‘unethical’
behaviour. The next lecture refers to their answers.

Accredit

Make
Every game plays out differently. It is all there:
innovation, mass-production, communication,
regulation, team dysfunction, bribery, theft,
cronyism, apathy and even bankruptcy.

Use

Stefanie Brown, Rhett Evans, & Iain Skinner,
Electrical Engineering & Telecommunications,
Faculty of Engineering

SOFTF, SOCM or AWCM? In search of a
perfect feedback mode in English language
teaching
Bianka Malecka
UNSW Institute of Languages
Feedback is widely seen as crucial for maximising students’ potential, raising the awareness of their
strengths and suggesting ways to overcome weaknesses. However, many studies exploring the
effects of synchronous and asynchronous feedback on the performance of English language students
provide inconclusive results. There is evidence of greater student engagement and autonomy in
computer mediated peer feedback (Chang 2009; Heath & Malecka 2016) as well as higher satisfaction
from teacher-led corrective feedback (Aubrey 2012). The choice of feedback is often determined by
course curriculum and may limit teachers’ explorations of innovative approaches.
This poster showcases various ways of giving essay feedback to English language students at UNSW
Institute of Languages. It exemplifies synchronous (S) as well as asynchronous (A) feedback which
includes face to face (FTF) and computer mediated (CM) modes. Data has been collected following
unstructured interviews with teachers and survey responses of 67 students. The findings demonstrate
that the choice of a feedback mode should be related to task design and objectives, teachers’ and
students’ familiarity with technology and classroom dynamics.
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SOFTF, SOCM OR AWCM?

IN SEARCH OF A PERFECT FEEDBACK MODE
IN ENGLISH LANGUAGE TEACHING
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STUDENTS’ PERCEPTION OF THE
MOST VALUABLE ESSAY FEEDBACK
TEACHER
CORRECTS
MY ERRORS
TEACHER
UNDERLINES
MY ERRORS
TEACHER GIVES
ME A GRADE
TEACHER USES
CORRECTION CODE
TEACHER COMPLETES
AN EVALUATION
SHEET

34%
26%
19%
16%
5%
BIANKA MALECKA

UNSW Institute of Languages

Equity Internship Program: Providing a holistic
learning opportunity for equity students
Jessica Luquin
Equity and Diversity, Student Life
The Equity Internship Program is a support initiative for equity students at the UNSW, Sydney.
The program provides equity students the opportunity to be involved in a unique holistic learning
experience. Students were paid to complete a two-week intensive program alongside staff in the
Student Life and Learning Equity Team. Students connected in a professional workplace context with
their peers and the staff community to gain valuable job-ready skills, develop resources and conduct
research. The internship program fosters graduate attributes and complements a student’s university
degree. The program was developed as a result of a review of new and opportune ways of directly
supporting equity students.
The Equity Internship program was specifically targeted at students who fall under the equity umbrella.
The Early Intervention team at UNSW engaged in this project by defining Equity and an analysis
of domestic low SES as mentioned in the strategic priorities of the Australian Federal Government.
The equity definition included domestic students in enabling and pathway programs, students with
disabilities and those from disadvantaged schools. Postgraduate and undergraduate students from a
range of faculties participated in this internship program.
Five initiatives formed the internship program:
1. Developing Resources for Self-Advocacy and Disability Disclosure
2. Content Marketing for Co-Curricular Experiences
3. The Re-Engage Community Partnership Project
4. Student Welcome Initiative
5. Student Marketing and Communication Research
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Equity Internship Program

Providing a holistic learning opportunity for equity students
GET PAID WHILE YOU LEARN
INTRODUCTION
Equity and Diversity within Student Life has
a number of paid, government-funded
internship opportunities for students to
participate in while they study. These
internships are designed to be flexible,
provide experience in a paid workplace
environment and enhance a student’s ability
to become a more employable graduate.
This program was developed as a result of a
proposal in 2016 about ways to directly
support equity students.
for Self-Advocacy and
1. Development
Disability Disclosure Resources

2.

Content Marketing for Co-Curricular
Experiences

Re-Engage Community Partnership
3. The
Project

4. Student Welcome Initiative
Marketing and
5. Student
Communication Research

DEFINITION
The Equity Internship Program is specifically
targeted at students who fall under the ‘domestic
low SES and non-traditional areas’ definition, also
mentioned in the Higher Education Participation
and Partnerships funding guidelines from the
Australian Federal Government. This category
includes: undergraduate and completed
UNSWPrep, ACCESS, ASPIRE, U@UNSW,
Schools listed by the Catholic Education
Commission and students registered with
Disability Services.
*Scan the QR code for an audio description of the poster

*Pilot summer internship projects in 2016
“Thank you to everyone who helped make this happen. The internship is
honestly one of the highlights of my time at UNSW. It's the most the
university has ever done to support me. I can't thank enough the people
who organised it and gave the go ahead” – 2016 Intern
Jessica Luquin
Equity and Diversity, Student Life

Immersive Technologies as Learning Tools
Dean Utian¹, Graham Hannah¹, Thomas Kerr², Jason Chan³, and Luis Dominguez⁴
¹Built Environment, ²Medicine, ³Arts and Social Sciences, ⁴PVC(E)
As UNSW strives for greater Educational Excellence through the Scientia Education Experience, innovative
technologies are becoming more important tools to immerse and engage students in learning. Virtual Reality (VR)
is a current and rapidly evolving technology that shows promise for creating fun, engaging, highly immersive and
effective learning environments. Research has shown that students learn best when they are active participants
(Prince, 2004). VR corresponds well to an active, kinaesthetic learning context, with potential benefits of
increased student motivation and satisfaction, reduced distractions, improved knowledge construction and skill
application.
At UNSW, many disciplines have very direct use cases where VR enable educational experiences beyond what a
traditional classroom can deliver.
•

Immersion in remote, dangerous or imagined spaces (architecture, mining, construction, civil engineering,
media arts).

•

Virtual simulations requiring a first-person experience (spatial design, medical procedures, empathy and
discrimination, psychology).

•

Brain Computer Interfaces (BCI).

•

Binaural Sound applications that enhance immersive displays with authentic placement of spatialised sound
sources.

Courses employing VR include:
•

ARCH0006 Advanced VR and Presence, Built Environment: Students develop immersive VR experiences.

•

BENV2409 Advanced Multimedia, Built Environment: Students explore and evaluate the principles of
immersion and VR for application to their own interactive real-time 3D projects.

•

ANAT2511/ANAT1521/ANAT2111 Introduction to Anatomy, Medicine: Use of VR to develop students’
understanding of anatomy.

•

ANAT3121 Visceral Anatomy, Medicine

•

BLDG1021 Industrial and Infrastructure Construction, Built Environment: Virtual experience of construction
site and excavation works, simulating real life tasks.

•

MDIA2001 Bodies and Interfaces, Arts & Social Sciences: Students use Nikon Keymission 360 cameras to
create photographic spherical backdrops for use within the Unity 3D game engine.

•

MDIA3001 Serious Games, Arts & Social Sciences: Employing Rhett Loban’s Torres Strait Island VR serious
game, students focus on the conceptual design to develop a greater understanding of learning, affect and
engagement.

•

MUSC3806 Synergies in Sound Technology, Arts & Social Sciences: Students use Nikon Keymission 360
cameras to record performances and create a spatial audio mix using Pro Tools and Audioease 360Pan Suite
plug-ins.

•

PSYC2101 Assessment, Personality & Psychopathology, Science: Using 360 videos/images as web-based
VR for exposure therapy treatment to phobias, deployed within Moodle using a-frame and Javascript for
objects and events manipulation.

The poster, video and VR demonstration showcases the benefits of the technology across a range of disciplines
and contexts, with student feedback of their VR learning experiences.
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NavigateMe: A student’s key to unlocking
their potential
Jeffrey Meesterman, Rita Kusevskis-Hayes
Student Life
Online interactivity, late night accessibility and anonymity are key to encouraging students to reflect
upon their academic achievements. At UNSW, NavigateMe is an online self-help tool that provides
immediate and personalised information based on students’ responses. The tool refers users to
university services and suggests ways in which they can change their lifestyles or personal habits
to improve their university experience. NavigateMe engages students with university services,
encourages them to reflect on personal goals, and assists them to achieve their greatest potential
during their studies. Students use the tool for various reasons at different times throughout the
academic year, and some students use the tool on a frequent basis. The tool was developed and is
continually enhanced through a collaborative and iterative process in consultation with staff, students
and faculties. Continual enhancements are made to assist students to improve their university
experience.
It must be emphasised that the purpose of NavigateMe is not to replace traditional face-to-face
services such as general advice, personal counselling, disability services or learning support. Rather,
it encourages reflection on and analysis of a student’s needs and empowers users by offering a mix
of assisted and self-accessed resources for support. The action plan may be used as the basis of
discussion in face-to-face support.
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A student’s key to unlocking their potential
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UDL: A blueprint for successful educational
design
Lyn Collins¹, Dr Sue O’Neill²
¹Engineering, ²School of Education
Universal Design for Learning (UDL) presents educators with an effective pedagogy to reach and
teach all learners. UDL is based on learning sciences research, and proposes a framework where
multiple means of representation, engagement, action and expression are built into the initial
curriculum design. To meet the needs of an increasingly diverse student body at universities,
educators need effective approaches that remove barriers to access and participation for their
learners. UDL benefits all students regardless of their language backgrounds, disabilities or learning
preferences. Through implementation of UDL principles all students easily access curriculum
content, show what they know, and experience greater levels of personalised learning. UDL provides
educators and designers with an effective blueprint for design, which ultimately affords all students
flexible and customizable options to access curriculum and demonstrate their learning.
Apart from the inherent benefits afforded to all students, educators should build courses with UDL
principles in mind to meet our commitments to the UNSW 2025 Strategic Plan and the UNSW
Disability Action Plan. Educators are also legally obligated to do so under the Disability Discrimination
Act 1992 and the Disability Standards for Education (2005) and the NSW Anti-Discrimination Act 1977.
Apart from the legal and institutional drivers for change in this project, the course faced increasing
student enrolments that could not be accommodated with the existing block mode delivery. Thus,
redesigning the course for online delivery provided a curriculum redesign opportunity to ‘walk the talk’.
That is, a course on inclusion should exemplify UDL principles. Online course development framed by
UDL principles ultimately afforded all students enrolled in the course flexible and customisable options
to access curriculum content and display their learning. Interestingly, no one took up the opportunity
to represent their learning in a visual way.
This poster is based on the recent experience of redesigning an intensive block mode face-toface course into a fully online semester long course, exemplifying UDL principles, for the School of
Education at UNSW. The ‘action plan’, UDL resources used to redesign the course to achieve an
accessible and flexible course and preliminary outcomes are highlighted in this poster. The online
course was redesigned with the use of a Bloom's taxonomy planning matrix, reflective practices,
research into best-practices in online learning, and UDL guidelines to ensure maximum learner
accessibility and engagement. Particular emphasis was given in the planning phase to UDL
considerations of how to optimise student choice, autonomy, relevance and authenticity.
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UDL:

A BLUEPRINT FOR SUCCESSFUL
EDUCATIONAL DESIGN

Lyn Collins (Educational Developer) and Dr. Sue O’Neill (Lecturer, School of Education)

WHAT IS UDL?

Desire to
‘Walk the
Talk’

Improve online
delivery
selfOptimise
Reach
efficacy
Student
and teach
Choice
all learners

Present information and content in different ways to support
understanding
Increase teacher presence to outline expectations,
facilitate community and stimulate motivation

Seek feedback from colleagues and students on the course
design to evaluate what works: reflect and iterate
Piloted the new Moodle theme (PVCE) to ensure greater
accessibility

OUTCOMES:
Significant increase in workload to front-load
information

PROJECT OVERVIEW:
UNSW
2025
Strategic Plan

ACTION:

Increase mastery-oriented feedback

PROJECT DRIVERS:

UNSW
Disability
Action Plan

UDL guidelines and checkpoints:
http://www.udlcenter.org/aboutudl/udlguidelines

Research best-practices in online learning and UDL

To meet the needs of an increasingly diverse
student body at Universities, educators need
effective approaches that remove barriers to
access and participation. UDL presents
educators with an effective pedagogy to better
reach and teach all learners; this benefits all
students regardless of their language
backgrounds, disabilities or learning preferences.

Legal
Obligation

UDL on Campus: Universal Design for Learning in Higher Education
http://udloncampus.cast.org/home#.WdiXJhOCyys

Reflect on who my students are and what they need; what
the current course looks like and what works

WHY USE UDL?

Context
School of
Education

National Center on Universal Design for Learning: http://www.udlcenter.org/

Provide opportunities for interaction and choice of submission options so that everyone can create, learn and share

Universal Design for Learning (UDL) is a set
of guiding principles for curriculum development
that give all individuals equal opportunities to
learn. The UDL principles, based on
neuroscience research, provide a blueprint for
multiple means of representation, engagement,
action and expression to be built into the
curriculum design.

Curriculum
Redesign
Opportunity

REFERENCES:

PVC (Education) Portfolio

Never Stand Still

This poster is based on the recent experience of redesigning an intensive
block mode face-to-face course into a fully online semester long course,
exemplifying UDL principles, for the School of Education.
Apart from increasing student enrolments, legal obligations,
commitments to the UNSW 2025 strategic Plan and Disability Action Plan,
redesigning the course for online delivery provided a curriculum redesign
opportunity underpinned by a professional need to ‘walk the talk’.

Curriculum re-design optimized learner choice;
no one took it up
Course experience results took a hit
Positive student feedback on course design and
‘Community of Practice’ pedagogical approaches
Improvement in online delivery self-efficacy
Faculty exemplar of UDL principles in an
online course

Blended Learning: Best Practice for a
Dynamic World?
Mahnaz Armat, Adina Stan
UNSW Global, Foundation Studies
Educational excellence in the 21st century is often associated with blended learning practices aimed at
empowering student self-directed learning, responsible collaboration, problem solving, entrepreneurial
leadership and mindfulness of global social justice. These goals are also recognised by UNSW
as essential graduate capabilities (UNSW 2025 Strategy). Blended learning has been defined as
the integration of face-to-face and online teaching, and is underpinned by a combination of media
and e-learning tools as well as a merge of pedagogical approaches ranging from ‘transmission’ to
‘constructivist’ methodologies (Singh, 2006; Sharma & Barrett, 2007).
While an extensive body of research reinforces the importance of considerate and purposeful
integration of face-to-face pedagogies with technology-mediated approaches to maximize learning,
most empirical studies tend to concentrate on investigating best practices around appropriate use of
digital technology under the assumption that best practices associated with face-to-face teaching and
learning are a given. Despite an understanding of the complementary roles of online and face-to-face
environments (Berger et al., 2008), pedagogies associated with the latter remain largely traditional and
fraught with weaknesses (Jackson and Helms, 2008). Moreover, with estimates indicating that close
to eighty percent of jobs that will exist in 2025 do not exist today (Boehm, cited in Elmes, 2017), a
re-evaluation of established pedagogical goals and practices, especially those associated with face-toface environments is perhaps more important than ever before.
This poster aims to challenge underlying assumptions and traditional interpretations of the role of faceto-face learning environments and encourage a re-evaluation of face-to-face learning opportunities
with a view to optimising blended learning. With over ten years of experience running a blended
learning program in UNSW Foundation Studies, we recognize a need for questioning face-to-face
learning goals and reviewing the roles of the teachers and learners in the context of blended learning.
Essentially, the poster suggests that face-to-face learning environments should not be merely seen
as spaces that facilitate content assimilation but also environments designed to empower practical
development of fundamental competencies and skills, emotional intelligence, and preparation of
learners for uncertain labour markets. The role of the teacher, among other things, is to review the
nature and purposes of the blend of face-to-face and technology mediated learning, and ensure that
pedagogies across the two are mutually supportive and capable of preparing independent-thinking,
self-directed and socially-competent learners.
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Blended Learning
Best Practice for a Dynamic World?
Global Citizen

Independent

Critical

Martin Dougiamas
CEO, Moodle

Tim Brown CEO, IDEO

Mindful

Thinker

Most students
prefer chatting
online.

Larry Page, Co-founder of Google

Responsible

Solver

Elon Musk CEO
Tesla, SpaceX

Mark Zuckerberg,
Founder of Facebook

Blended
learning is the
norm these
days …

Thinker

I wonder if it’s
because they
lack interpersonal
skills.

Ian Narev, CEO CBA

Technology is their
comfort zone.
Question is, do we
look at it the same
way as they do?

Sure!
Yet, with so
many new
technological
tools, are our
practices still
appropriate?

Our students
must become
global citizens.

³,KDYHOHDUQWWRUHVSHFWGLIIHUHQWSHUVSHFWLYHV
WKURXJK))LQWHUDFWLRQV´

I wonder if
we are really
preparing
them for this.

Jack Ma,
Founder of Alibaba
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“Technology helps me save time”
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UFS Arts
Students

“It is difficult to work with others faceto-face.”

…? …? …? …? …? …? …?

Steve Jobs CEO, Apple

"

Don’t our
students
already
know this?

³9QTMKPIYKVJQVJGTUHCEGVQHCEGOCMGU
OGHGGNOQTGTGURQPUKDNG´

Co-creators of Knowledge?

Creative

Does it mean
they are
replacing our
role?

Today, I’ve
taught email
netiquette.

“With face-to-face we can get faster feedback
& clarification of doubts on the spot.”

Interactive?
Problem Solvers?
Critical/Creative Thinkers?

Howard Schultz, CEO Starbucks

Our students think & act
independently; they take
responsibility for their own and
others’ learning...

´,OLNHIDFHWRIDFHGLVFXVVLRQVWKH\DUH
UHDO«DXWKHQWLF7KH\UHDOO\LPSURYH
FRPPXQLFDWLRQVVNLOOV«´

Multidisciplinary?
Mix of Methodologies?
Appropriate, Fluid, Practical?
Teacher-Student Partnerships?
Genuine Response to Student Needs?
Interdependent? Independent?
Pedagogically Flexible?

Team Player

Both
Tech F2F
Interactions Technology &
F2F

Complements
F2F
Passive
Abstract
Knowledge
Conceptualisation
Intake
Self-Paced
Learning
Scaffolded
Safe
Learning
Digital Versatile
Natives
= E-learning
Learning
Efficiency &
Effective

Facilitator?
Observer?
Learning Designer?
Feedback Provider?
…? ...? …? …? …? …? …? …?

Mahnaz Armat & Adina Stan
UNSW Global – Foundation Studies

Transforming the first year experience: A
design uplift
Nalini Pather¹, Erica Leonar², Amanda Yeung², Xanthe Lawson², Irina Dedova²
¹School of Medical Sciences, ²PVC(E)
The Introductory Anatomy course was redesigned to engage and support student learning. The aim of
this redesign was to engage students through interactive activities. Before embarking on this project,
an extensive course evaluation was done and an evidence-based review of practice was used to
design an experience that maximised interactivity.
To engage students with the course and to support learning, a variety of methods was used. This
included easily locating activities on Moodle using an interactive timetable, providing interactive
pdf-form style workbooks, using learning analytics (SmartSparrow and Moodle Questionnaire) to
immediately identify areas of misconception, and providing next-gen EdTech experiences using
technologies such as Virtual Reality.
The course design enabled students to work through a flow of activities each week. Firstly, students
viewed online videos that introduced key concepts. For each video, a transcript and an image pdf
was provided. The first face-to-face session was styled as workshops founded on team learning that
incorporated fun elements like problem solving, muscle testing and painting. The activities were
designed to extend and apply the concepts introduced in videos. This was followed by the signature
experience of the course, the hands-on practical session. To ensure readiness for this, students’
understanding of the concepts was assessed using a quiz. The practical session was a small group
session facilitated by a tutor and allowed students to examine cadaveric anatomy and to discuss and
apply concepts.
Student performance and engagement in the course is good, despite initial skepticism.
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Transforming the first year experience: a design uplift
As part of the Inspired Learning
Project,
the
Introductory
Anatomy courses to first and
second year students was
redesigned to better engage
and support student learning.
The aim of this redesign was to
engage students with learning
through interactive activities.
This is a visual illustration of the
redesign.

Online design elements
Interactive Timetable

Interactive pdf worksheets

Immediate learning analytics

Interactive workshops

Interactive Virtual Reality

A variety of methods were used to support students learning, and included easily locating activities on Moodle using an
interactive timetable, providing interactive workbooks, using learning analytics (SmartSparrow, and Moodle Questionnaire)
to immediately identify areas of misconception, and providing next-gen EdTech experiences like Virtual Reality tutorials.

Learning Activities
Online Videos

Online videos introduced
students to key concepts.
For each video, a transcript
and a pdf of the images used
in the video was provided.

Interactive Workshop

Workshops used team
learning and introduced fun
elements
like problem
solving, muscle testing and
painting.
The activities
were designed to extend
and apply the concepts
introduced in videos.

Learning Assessment Quiz

Hands-on Practical Session

Optional Review Activities

Practical hand-on sessions
in small facilitated groups
The quiz tested students
A variety of optional
was the a signature
understanding of the
activities
provided
a
experience of this course.
concepts from the videos
choice of review options
Students were able to
and workshops and was
and included adaptive
examine the cadaveric
designed to ensure that
tutorials, museum visits,
anatomy and to discuss
they
had
prepared
interactive worksheets.
and apply concepts with a
adequately
for
the
facilitator.
practical sessions.
Nalini Pather and Irina Dedova : School of Medical Sciences
Erica Leonar, Amanda Yeung, Xanthe Lawson : PVCE Office

Google, Mix and Moodle: Developing an
online psychology tutorial using freeware
Natalie Rogers, Ben Newell
School of Psychology
Online tutorials offer a flexible, technology-enhanced learning opportunity that allows students to work
through complex content at their own pace, at a time that is most convenient to them and to revisit
the material as often as needed. Hindsight Bias (HB) is a core concept in third year Cognitive Science
which has traditionally been taught in a face-to-face format. However, in preparation for UNSW3+, this
tutorial was adapted to be delivered online and trialled in Week 5, S2 2017. As the previous face-toface tutorial relied on student participation in questionnaire-based experiments to demonstrate the HB
effect, maintaining active learning and student engagement was the primary focus in converting this
tutorial into a virtual format.
The tutorial was created using Microsoft Office Mix, a freeware program that integrates with
PowerPoint to create online, interactive presentations. The previous face-to-face tutorial used two
questionnaire-based experiments (1x between-subjects and 1x within-subjects) to demonstrate the
HB effect in class. To adapt the tutorial for an online setting, the two questionnaires were constructed
using Google Forms. For the between-subjects experiment, students were randomly allocated to
two groups using the Moodle “Auto-create Groups” function. The link to their group’s Google Forms
questionnaire was then shared with their group on the Moodle course home page. For the withinsubjects experiment, students accessed the initial and follow-up questionnaires from within the MS
Office Mix tutorial presentation by way of an embedded URL. Graphs illustrating the HB effect were
produced in Google Sheets from the Google Forms data and were also embedded into the MS Office
Mix presentation.
The non-compulsory tutorial was viewed 81 times by 53 of the 71 enrolled students and received
positive feedback from the students. Freeware programs such as MS Office Mix, Google Forms and
Google Sheets offer a user-friendly platform to create engaging online content. Quality online tutorials
allow integral aspects of the curriculum to be preserved as courses are updated for the UNSW3+
model whilst offering a student-centred, flexible approach to learning.
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4. Create the tutorial in Microsoft Office Mix

How did we do it?
1. Write experiment questionnaires in Google Forms

2. Share questionnaires with students on Moodle

What did students think?
The non-compulsory tutorial was viewed an average
of 1.2 times by 76% of the enrolled students.
Students reported that they enjoyed the interactive
nature of the tutorial.

3. Graph questionnaire results in Google Sheets

What did we learn?
Online tutorials are a valuable tool that
allows students to view course content at
a time and place that is most appropriate
for them. As seen here, students can
also revisit the tutorial as many times as
needed.
The freeware programs were userfriendly and integrated seamlessly with
Moodle.

Natalie Rogers and Ben Newell
School of Psychology, Faculty of Science

Torres Strait Virtual Reality
Rhett Loban
School of Arts and Media
The project aims to use Virtual Reality (VR) technology to teach about Torres Strait Islander culture,
astronomy and knowledge of the sea and land. Particularly given the visual nature of astronomy, a
VR experience fits well with the topic and is an immersive method to teach a relatively unexplored
subject matter. There is potential for Torres Strait knowledge to transition from its oral form to a
highly interactive and visual experience simulating the understanding and knowledge Torres Strait
Islanders have about the sky and their surrounding environment. In the game the player uses
indigenous knowledge of the stars and the environment as a tool for completing the level and
understanding the world. In addition, the game depicts several cultural aspects and phenomena in the
Torres Strait such as Tombstone openings, trade between Papua New Guineans and the Torres Straits
Islanders, and the traditional hunting for turtle and dugong.
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The Constellation of Tagai the Warrior holds the Southern Cross
as his spear

Torres Strait Virtual Reality

Using Virtual Reality to Teach Indigenous Culture and Knowledge
Opportunity: For Torres Strait culture and knowledge to transition from its oral form to
a highly interactive and visual experience simulating the understanding and
knowledge Torres Strait Islanders have about the sky and their surrounding
environment.
Hunting for Dugong for the Tombstone Celebration
Outcome: We have developed a prototype
virtual reality game that has and will be
Where are the Torres Strait Islands?
used in several classes to teach about
Torres Strait culture and knowledge from
a legal, cultural, policy and game design
perspectives.
Benefits:
•
Learn through a cutting-edge and
immersive medium
•
Learn about the unique Torres Strait
people, culture and knowledge
The Voyage of a Tombstone Opening
•
Learn through play
•
Experience an oral culture and
knowledge system in a digitised
form
Sketch of the Pelican
Torres Strait Flag
Who are the Torres Strait Islanders?
Constellation by
We are one of the two indigenous groups of an Torres Strait
Australia (the other being the Aboriginal Elder
people). The Torres Strait people are a
seafaring people located in far-north
Queensland with interaction and ties to
mainland Australia, Papua New Guinea
Rhett Loban,
and Asia. Perhaps the most well known
Torres Strait Islander is Mabo with his
School of Arts and Media
Native Title claim.

Nurturing life-long learning through blended
teaching
Dr Sarath Mataraarachchi
Built Environment
“SUSD 0016 Sustainable Infrastructure Course” is a postgraduate course in the Master of Sustainable
Built Environment program in Faculty of Built Environment. Previously, this course has followed the
traditional teaching methods which relied on lectures, tutorials and a field trip. Assessments were
through a combination of individual essays, group work, presentations and reports. While these
delivery and assessment modalities have been in practice for a long time, there was evidence
that these methods do not align with how students in modern society prefer to learn (Philip, 2005;
Blackmore and Kane, 2010).
Today students grow up with exposure to high tech communication tools, the internet and incessant
association with technology and media. We realised that if our teaching methods do not progress to
align with these new trends, the emerging mismatch can be detrimental to achieving students’ learning
outcomes.
Blended Learning is enshrined in UNSW 2025 Strategy as a key delivery mode. Outlining Theme
A2 - The UNSW Excellence Scientia Educational Experience, the strategy presents the university’s
intent to combine personalised learning and novel technologies to establish “… greater flexibility and
improved life-study balance through the seamless integration of the physical and digital technology”.
The strategy also talks about drawing “… an emphasis on cross-disciplinary learning, smart use
of technology, global engagement and complementary career-focused themes…” to provide an
opportunity to students to personalise and tailor their educational experience and provide graduates
with the attributes necessary for success in the 21st century” (UNSW, 2016:15).
Aligning with the 2015 Strategy, the Sustainable Infrastructure course is blended in such a way that
there is a proportion of the content delivered online and asynchronously. It will allow students to utilise
the material at their own pace, own location, and a time they desire. Blending also included many
other inspirational techniques to create a learning environment that is cooperative, collaborative,
and consensus based. The effort was to empower the student to choose their own learning journey
in sustainable infrastructure that is not only educational but also enjoyable and fulfilling. The blend
incorporated seven types of learning activities; lectures, group project, panel discussions, videos,
online quizzes, online forums and tutorials.
Industry based Group Project uses the “Problem Based Learning” (PBL) method providing
opportunities for students to focus on how and what they will learn, to apply what they learn and use
their research skills to explore. While panel discussions and tutorials are face-to-face activities, all
the other activities are conducted online. Students are supported through email and online forums.
Lectures are only 20 minutes long but are supported by links to further reading and informative videos.
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Nurturing life long learning through blended teaching
Sustainable Infrastructure

The Sustainable Infrastructure course has
previously been taught using traditional teaching
methods. There is evidence that traditional
modalities do not align with how students in
modern society learn. They have grown up with
high tech communication tools, the Internet and
media. Our teaching methods need to align with
these trends, otherwise students’ learning
outcomes can be adversely affected. This project
is about transforming the teaching from traditional
mode to blended mode.

Industry gathering
Blended Learning is
about appropriating
the best available
tools, techniques and
methods for best
learning outcomes.
The redesigned
Sustainable
Infrastructure course uses a blend of
intensive, face to face and digital
delivery methods melded with a
variety of innovative ideas to suit the
student cohort and the nature of the
course content.

Expert Panels
in
Session

Students in
discussion
with panels

Award of Excellence recipients 2016

Innovations
• Industry based live group projects
• Face to face expert panel discussions
• Collaborative, cooperative and consensus based
learning to empower students to embark on a lifelong
learning journey to study Sustainable Infrastructure
• Use of ‘problem based learning’ with a collaborative,
cooperative and consensus based approach to
empower students.

Dr Sarath Mataraarachchi
Built Environment

From static to dynamic: Enhancing the
learning process
Thomas Molloy, Patrick Lynch, Danny Tan
Law School
The learning and teaching team at UNSW Law is presenting a poster on the work we are doing to
take static content in law and take it to another level of interactivity. We lay the educational case for
doing so and give examples of our work. In our poster we showcase how we are using SpartSparrow,
H5P and Padlet to make content dynamic and enhance learning in the process. Looking at the
technological affordances of these learning tools, we explore the educational value of using these
tools. Recently we have been looking for ways to add interactivity to readings and images to enhance
the learning of this content. In particular we are interested in the idea of chunking information to avoid
cognitive overload. Passive reading and learning of content has been transformed into active learning.
Smart Sparrow is being used to present content in a dynamic way resulting in some overwhelmingly
positive responses from students. Padlet is also being used to encourage collaboration and the
sharing of ideas. To facilitate engagement and active learning we have chosen to use H5P, a new tool
in Moodle, which enables the creation of rich interactive learning resources.
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From Static to Dynamic: Enhancing the Learning Process.
Smart Sparrow

H5P in Moodle
“I have thoroughly enjoyed the online component of this
course and hope it will be used as a model for future online
learning within the law school.”
“This class was excellent, starting to deepen my
understanding of how the various complex regulatory
structures (or lack of them) interact”
“This was an awesome class. I'm so far really enjoying how
each class flows to the next, such as moving from the right
to work and the developmental needs of countries (last
class) to looking at restricting corporations' behaviour in this
class. It allowed me to appreciate the contradictions and the
difficulties of this issue.”
“Really enjoyed the mix of materials and perspectives much more engaging than just sitting and reading page
upon page of articles.”

Padlet

H5P allows you to embed questions
into videos and put hotspots in images.

Padlet is a dynamic noticeboard
for brainstorming and sharing
ideas.

Enhancing the Learning Process
H5P
Interac ve videos

H5P
Image hotspots
Padlet

Smart Sparrow is an adaptive
learning platform for delivering
dynamic content that generates
effective analytics.

Smart Sparrow
Dynamic presenta on of content

Smart Sparrow
Analy cs

•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Ac ve learning
Extrinsic mo va on to watch video
Chunking to avoid cogni ve overload
Summarise key concepts
Instant feedback
Ac ve learning
Blending visuals with informa on
Engagement with image
Building learning community
Sharing resources
Brainstorming ideas
Student interac on
Collabora on
Ac ve par cipa on
Ac ve learning
Visually rich-intrinsic mo va on
Personalised learning
Dynamic feedback
Adap ve learning
Personalised learning
Diagnos c tool
Informs teacher/student on behaviour

Thomas Molloy, Patrick Lynch, Danny Tan
Law School.

Inspired learning through Inspired Flipping ARTS1480 Introductory French A
Valérie Combe-Germes
School of Humanities and Languages
Supported by: Amanda Yeung, Enoch Chan, Erica Leonar and Xanthe Lawson- PVC(E) Portfolio
In late 2016, ARTS1480 Introductory French A was chosen to be part of the Course Design Tool Pilot
run by the Portfolio of the Pro-Vice Chancellor (Education) (PVCE). The pilot provided a team of
educational developers and $10,000 to support the course convenor to re-develop the course using
the Course Design Tool workflow.
The convenor had a strong vision for the course based on flipped and interactive digital approaches
in all lectures, and working with the PVCE team, was able to transform the course into a highly
successful blended offering. Students were given increased exposure to the target language through
a varied range of online activities for which they received greater and more effective feedback (e.g.,
individual learning blog, group work using the Moodle wiki, weekly online quizzes, games).
The learning outcomes for the course improved dramatically with 25% of the Semester 1 cohort
achieving high distinctions, 30% achieving distinctions and 21% achieving credits. Student satisfaction
was high, with 98.3% agreeing that they were satisfied with the course overall and 100% agreeing that
the online learning activities and resources facilitated their learning.
This poster highlights the features of the course that were integral to its success based on student
feedback, and reports on aspects of the course that students found particularly inspiring. Using results
from the myExperience survey and focus group commentary, the poster defines inspired learning
based on the student voice.
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Scaffolded Moodle structure

Preparation videos online

Interactive lectures using Zeetings

Tutorials for speaking practice

“It was so easy to keep on top of work when it was laid out
so simply and easy to access.”

“I've never had a course at uni with such a well thought out
set up that encouraged students to excel.”

“…I could re-visit the videos as many times as needed…”
“…revision of the material in the lecture helped me to
understand the content…”
“…the Zeetings were fun and helped to consolidate
the content.”

myExperience results S1 2017
The online learning resources and activities
facilitated my learning

“Sylviannie (Pinon) is amazing.
A delightful, engaging, helpful teacher....”
% Agreed = 100%
n = 59

“The best features of (Alexandra Berlioz's) teaching were…
engagement, enthusiasm, encouraging us to ask questions…”

“Consistent information & repetition helped to
consolidate learning…”

Consolidation student-led glossary

“…we had a competition to take a photo of something
French and … who could post the most correct
glossary terms.”

Blog for writing practice

Credit or above = 75%
Number of students = 135

“The preparation videos helped me to learn the content…”

Consolidation workbook exercises

Online crossword puzzles

Student results S1 2017

Overall, I was satisfied with the quality of this course

“All the supplementary material online helped with
revision and was fun.”

% Agreed = 98.3%
n = 59

“Mon Travail (blog) and the website were my favourite parts
of the online material.”
Valérie Combe-Germes

Feedback

“Loved the immediate feedback that we received from
quizzes online, as well as from professors/tutors.”
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